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INTRODUCTION 
Hudak1 and Wentzell in a recent study made at 
loston UnLversity found a significant relationship Between the 
[nowledge of letter names and success in beginning reading in 
!~grade one. They succeeded in building lessons to teach~ in a meaningful situation, the names of all the letters in the 
alphabet, capital and lower case, as well as the association 
between the two. 
This study is an attempt to: 
1. Build supplementary exercises 1 especially in 
those cases where least success was obtained 
by the original ones. 
2. Try out the exercises on a different population. 
3. Determine the results of the use of these 
exercisea in relationship to reading achieve-
ment in Grade 1 between experimental and 
control groups. 
L lElizabethEudak and Margaret Wentzell, 11 The effect of 
;Knowledge of Letter Names on Beginning Reading," Unpublished 
Masters Thesis, Boston University, 19SS. 
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CHAPTER I 
SUMMARY OF PREVIOUS RESEARCH 
From the earliest beginnings of reading instruction it 
would appe.ar that the alphabetic method of instruction led any 
,other kind. Betts1 writes, "This method of learning to read 
was used generally by the Greeks and Romans." 
In'describing the manner in which this instruction was 
carried out in ancient Greece and Rome, Fernald2 has this to 
say, 11Words were then spell.ed out to the child until he had 
1
1earmed a sufficient number of words to begin reading word by 
!word. 11 
Quintilian, a Roman scholar circa A.D. 68, as quoted by 
Fernald3 said, 11 The child mus.t not attempt words until he can 
read and write all the syllables, nor sentences till he is 
perfectly familiar with words." 
lEmmett A. Betts, Foundations of Reading Instruction, 
(New York: American Book Company, 1950), p. 376. 
2Grace M. Fernald, Remedial TechniQues in Basic School 
Subjects, (New York: McGraw-Hill Book Company, Inc., 1943), 
p. 21. 
3~., p. 21. 
0 
The earliest ABD of which Witty4 found any record was 
the Enschude Abecedarium. It included the Credo, Pater Noster, 
Ave Maria, Benedicta, Gratias, and the alphabet, as well as· 
, various combinations of vowels and consonants. This book was 
made in the fifteenth century and it was used as the elementary 
book of th~ Catholic Church. 
The next step in the development of ~he ABC Book 
appears to ha~e come in the sixteenth century. Fernald5 writes 
that: 
In 1532 in Germany, Marens Schulte published an 
ABC Book in which the letters of the alphabet were 
printed with a picture connected with each letter, 
as A represented by the picture of an ape. 
In 1.532, as stated by Witty6, an 11 A-B-C 11 book containing 
11 
'A' 11 is for 11 'Ap~' 11 11 ' B t 11 is the "'Bee • 11 and similar 
sequences introduced the well-known couplet-picture deviee, 
which in 1650 was advocated by Comenius as a significant and 
' desirable reading aid. 
Our forebearers believed a system of alphabet and 
~honetic cues would enable children to do all the reading 
~ecessary for communication in the home and community. 
I · 4paul Witty, Reading in Modern Education, (Bosten: 
c=) .• 5Fern~ld, ·2£.~£!1., p. 22. r 
c. Heath and Company, 1949), p. 9. 
6Paul Witty and Paul Kopel, Reading and the Educative 
,Process, (Boston: Gin & Co., 1939), pp. 294=95. 
' 
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During the religious period of the development of re~ding 
instruction (1607-1776) Smith? discusses Brinsley and.Basedow, 
two who had great influence upon the methods of teaching 
reading. 
In 1612 Brinsley in his 11 Ludus Literarius 11 
suggested a new method of teaching the alphabet. 
In this treatise he pointed out the desirability 
not only of having the child learn the ABC by 
rote, forwards and backwards but alas of requiring 
him to point out which is a, b, c, a, or any other 
letterfl first in the alphabet, then 11 in any other 
place. 1 He also suggested that one letter be 
learned at a time, whereas the custom appears to 
have been to learn the entire alphabet first. 
Of Basedow who instituted the so-called gingerbread 
~method of teaching the alphabet where each child had a ginger-
bread cookie in the form of the letter which·coula be eaten 
once the child knaw its name SmithS writes: 
Basedow a German educ~tor of the-eighteenth 
century was so enthusiastic about the gingerbread 
method of teaching the alphabet that he recommended 
the employment of a school baker for every school. 
During the National-Moralistic emphasis on reading 
instruction (1776-1840) Smith9 finds that, 11Learning the 
7Nila B. Smith, American Reading Instruction, (Boston: 
Silver Burdett and Company, 1939), p. 31. 
8Ibid., p. 7. 
9Ibia., p. 69. 
I' 
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' alphabet was considered the most important first step through-
out the period." 
Smith10 reports the rise of a new method of teaching 
reading, based on the German-Pestalozzian principles. 
The years between 1840 and 1850 constituted a 
period of• vigorous protest against the ABO met~od 
of educational leaders who had glimpsed a more 
sensible procedure for initiating the child into 
reading. 
With the increased emphasis upon words and 
phonetics we find that the syllabarium disappeared 
as a"means of inducting children into reading. 
In spite of the agitation in behalf of the word 
method; the majority of teachers. continued to use 
the alphabet method •••• bec·ause of the years of 
tradition behind it •••• 
Perhaps one reason why teachers continued to 
use the alphabet method was because the majority 
of textbooks advocated it ••• ~ 
-There was however, a strong tendency during 
this period to teach the sound of letters, either 
together with their names, or instead of their 
names. 
From about 1880 to 1918 reading found its place in 
society as a cultural asset. During this erall the emphasis 
was on sentence and story methods coupled with an elaborate 
10Ibid., p. 128. 
llibid., p. 128. 
I 
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1! ~~ phonic method, 11 The practice of learning the alphabet and 
spelling words as an initiaL step came generally to be 
abandoned early in this period. 11 
After 1918 there was no sight of the alphabet method 
as reading took. on a utilitarian purpose~ which broadened to 
include the numerous phases we know_ today. 
Even though to us the alphabet method of teaching 
reading seems rather foolish, Cole12 in her analysis finds 
definite advantages. \ 
In the first place ~ child learns to spell at 
the same time that he l~arns ~o read; that is 1 he 
is mastering two subjects simultaneously. The 
second advantage lies in the training he receives 
in spoken English. Through the constant emphasis 
on oral reading he acquires a .clear annunciation. 
In her analyais Colel3 does, however, list several 
disadvantages to a straight alphabetical-oral method. 
There is no reason why anyone should be able to 
spell every word he can read, bec~use few people 
use in writing more than a tenth of their reading 
vocabulary •••• 
The same results can be achieved in less time 
if reading is isolated from both spelling and speech. 
12tuelle Cole, The ImErovement of Reading, (New York: 
Farrar & Rinehard, Inc., 1938), p. 5. 
• 
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A child who has received his fundamental 
training in oral reading learns only with difficalty 
to suppress the habits of speech which have 
accompanied his earliest efforts. 
Finally, continued training in spelling and in 
oral reading by no means guarantees a comprehension 
of what is read. 
In spite of these criticisms it would seem there are 
: some values to the alphabetical-oral method which Co1e14 
describes in the following way: 
Children who are taught by this method spell out 
each new word as a first step toward learning it. 
This spelling is usually done orally; practically 
all the reading is also oral. 
7 
Many studies concerned with reading readiness consider 
visual letter discrimination an important aspect in the child"s 
success in early reading. Concerning beginning readiness for 
reading HarrisonlS states: 
Visual Training will teach the pupils to recognize 
visual likenesses and differences in letters and words, 
and that the characters known as letters have names. 
Believe it or not, it is the opinion of the writer 
that the names of the letters may well be learned in 
the visual training part of the .readiness program~ 
McKeel6 says to do well in beginning reading, the chi~d 
must have sufficient power of visual discrimination to 
14 4 Ibid., p. • 
15M. Lucille·Harrison, "Developing Readiness for 
~ora Recognition." Elementary English Review, March 1946. 
l6Paul McKee, The Teaching of Reading in the Elementary 
iohool, ( Bo st0n: H. Mifflin Co., 19'1-8), pp. l'I-6-Lf7. 
0 
0 
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distinguish readily between the forms of the printed words used 
in the beginning reading matter which he will attempt to read. 
Indeed, he should learn to distinguish the form of each letter 
from the form of any other letter. 
Durre1117 in discussing ways to imProve basic reading 
abilities finds that 
If a child has difficulty in recognizing the 
individual letters, he is likely to confuse words 
in which they appear. • • • 
Skill in naming and in writing letter is often 
a sufficient background for ~he word recognition. 
Murpbyl8 considered visual discrimination to play an 
important part in her study of factors involving reading 
readiness. 
Concerned with remedial cases which arise from an 
alphabetic oral method of teaching reading Kottmeyerl9 writes: 
Occasionally children who have no other means of 
word attack blunder into the practice or are taught' 
l?nonald D. Durrell, Improvement of Basic Reading 
Abilities, (Yonkers-on-Hudson, New York: World Book Company, 
1940), pp. 203-05. 
18Helen A .. Murphy, 11An Evaluation of the Effect of 
'Specific Training in Auditory and Visual Discrimination of 
Beginning Reading, 11 Unpublished Thesis, Doctor of Education, 
Boston University, 1943. 
19william Kottmeyer, 11Appraisal of Current Methods of 
:Promoting Growth in Word Perception in the Elementary Grades, 11 
{The Appraisal of Current Practices in Reading, (Chicago: 
Fniversity of Chicago Press, 1946), p. 185. 
0 
0 
by parents to spell out words. Clinic teachers some-
times encounter difficulty in inhibiting the habit. 
9 
Buswe1120 also found fault with this method of teaching 
reading. He writes that 
Where oral reading is taught from the beginning 
along with silent reading, the silent-reading process 
generally takes on all the characteristics of oral 
reading except the sound of the voice. . 
There have been many studies connected with backgrounds 
of children when they enter school. A great m$ny of these 
studies concern themselves entirely or in part to the children's 
knowledge of letters and letter names as a factor in successful 
beginning reading. Ilg21 conducted a study of children of 
above average or superior intelligence ranging in chronological 
age from thirty-six months to six years. She had under 
observation fifty children at each six months age level. 
Following are her findings concerning the development of letter 
consciousness. 
36-42 months 
May identify some capital letters, in alphabet 
book or on blocks. 
20G. T. Buswell, 11An Appraisal of the Non-Oral Method 
of Teaching Reading," Conference on Reading, Supplementary 
~ducational Monograph No. 60, (Chicago: University of Chicago 
~ress, 1945), 'PB¥ 
21Frances L. Ilg and Louise s. Ames, "Developmental 
_ Trends in Reading Behavior, 11 Journal of Genetic Psychology, 
?6: 293-300, June 1950 
0 
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Some select letters by form: i.e., the round 
letters or tha vertical and horizontal ones; some 
by association M for Mummy, D for Daddy, J for 
Johnny, etc. 
May know alphabet through songs or poems. Enjoy 
this but do not necessarily learn the letters. 
48 months. 
Many recognize salient capital ~etters. 
Spontaneous demand to print a few salient 
capital letters. 
May identify a letter without naming: "That"s 
in my name. 11 
5 years 
Knows all or at least many capital letters. 
Asks, 11What does c-a-t spe11? 11 • • • 
Oan underline certain letter~ on reques~. 
May use wooden letters, spelling names of self 
or siblings. ~ 
st years 
Most know the entire alphabet. 
Can recognize letters or even some single words 
on a page in a familiar book. 
Errors: Substitution of visual form in reading 
single words most frequently, chiefly letter 
substitutions •••• or reversal of single letter, 
b, p. 
6 years 
Interest in small as well as capital letters. 
Errors: Substitutions of visual form, single 
letter the most common error. 
10 
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In a study of 639 first grade children in five 
Massachusetts communities conducted by Haskell22 and oth~rs, it 
was discovered with reading measured by Detroit Word Recognition 
Test A or B that among children of above average intelligence 
knowing the letter names was a definite advantage. The mean 
score in reading for above average group was 28.63 letters, 
for the average group 25.75 letters. The critical ratio was 
< 
6.70 which is significant. In comparing the average group with 
the below average group whose mean score was 22.78 l.etters, the 
critical ratio was 2.97. 
When it came to the association of lower case and upper 
case letters, however, the critical ratios were significant in 
'both cases. The mean score of the above average group was 
37.18 letters, the average group, 33.76 letters, the critical 
ratio 5.61. The mean score of the below average group was 
28.99. When compared With the average group the critical ratio 
was 3.04. 
The correlation of the knowledge of letter names with 
reading achievement as measured by the Detroit Word Recognition 
22Barbara Haskell and others, 11 The Relationship of the 
Knowledge of Letter Names and Reading Achievement in Grade 
One," Unpublished Masterts Thesis, Boston University, 1952 • 
0 
0 
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'~est was .46; while the correlation of association of upper and 
~ 
[
ower case letters with reading achievement was ~54. 
Sheldon23 and others in a study of 81 second grade 
rhildren forming ten per cent of the second grade population in 
~ school systems, 14 elementary and 4 rural schoolfl in New York 
~I tate found that most of the letter names were known by seventy-ight per cent of the hig~ reading group of 40 pupils and only , opty-six per cent of the low group of 41 poor readers. All 
~hildren had intelligence quotients of above 90.. This would 
indicate that knowledge of letter names may be one of the I -
factors that producesgood readers in children of.like 
!ntelligence. 
A four year study at the Horace Mann School begun in the 
> ' 
autumn of 1933 as reported by Wilaon24 showed many interesting I , . 
facts concerning knowledge of letter names and success in I " 
~eading It was conducted primarily in the first grade, but ~ou~ ~: five year olds in the kindergarten and second and ~hird gra~ers also contributed. Some of the relevant findings 
tf'ollow: 
!I 
II 23william D. Sheldon and Shirley Hatch, 11Strengths and 
f}Yeaknesses in Reading of a Group of Second Grade Children," 
t~nhcational Administration & Supervision, 37: 405-14, 
November 1951. ' 
2~rank T. Wilson and others, 11Reading Progress in 
Kmdergarten and Primary Grades, 11 The Elementary School Journal, 
1 38: 442-4·9, February 1938. 
,'1 
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In the learning experiences of children one fact~r 
seemed to stand out as of pre-eminent effectiveness in 
contributing to reading progress, namely1 mastery of letter symbols, both form and sound. 
The result of the second and third years work 
substantiated the conclusions reached the first y.ear, 
namely that the relations between abilities with 
letter forms and sounds on the one hand and reading 
ability in terms of word, sentence, and paragraph 
reading1 on the other hand are remarkably close for 
children learning to read. • • • 
Many of the children in the four kindergarten 
groups and also in the first grade know many letters 
before they knew words. 
The kind~rgarten and first grade children who knew 
most letter forms and sounds· tended very definitely to 
be among the first to learn to read and to be the best 
readers. 
Gates251 discussing a battery of tests most useful early 
in grade one, wrote about the test of ability to read the 
letters of the alphabet, "This test 1'1as found to be one of the 
best indicators of abilities to read in the Horao:e. Mann School." 
Wilson26 reports a study carried on at Hunter 9ollege 
Elementary School among kindergarten children from a much above 
average socio-economic community in 1939 and 1940. Twenty 
children were involved. The Letters and Numbers Sub-Test of 
25Arthur I. Gates1 11An Experimental Evaluation of 
Readip.g Readiness Tests," The Elementary School Journal, 39: 
497-508, March 1939. 
26Wilson, 2£• cit~) pp. 442-49. 
14 
the Gates Reading Readiness Tests produced a correlation with 
0 the Metropolitan Reading Test of • 70. There was a fairly high 
correlation of .62 between the Letters and Numbers Sub-Test 
0 
and the intelligence quotient. The coefficient for the Gates 
~etters and Numbers Sub-Test and the Wilson-Fleming Symbols 
f3cal es score is high, • 82. lvilson27 concludes: 
The basic symbols for printed material are letters, 
the arrangement of which present certain ideas. 
Successful reading of ideas depends on perceiving 
accurately the letters that form each word. 
Hudak and Wentze1128 carried on a study using 160 first 
rrade children grouped heterogeneously and including children 
from low, middle and upper socio-economic community of 
~olyoke,-Massachusetts and 149 first grade children representa-
~ive of a medium and small size city school system of 
~eterogeneous grouping from the middle socio-economic status in 
~ residential community in FlQrida. 
The correlation of the letter names with the Detroit Word 
~ecognition Test was .79 in the case of the experimental group· 
~n F!orida and .57 in Holyoke. 
I 27Frank T. Wilson, "Early Achievement in Reading, 11 
~he Elementary School Journal, 42: 609-15, April 1942. 
28Elizabeth Hudak and Margaret Wentzel, 11The Effect of 
Knowledge of Letter Names on Beginning Read1ng, 11 Unpublished 
~hesis 1 Master of Education, Boston University, 1955. 
• 
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CHAPTER II 
PLAN OF STUDY 
The lesso~ plans bu~lt by Elizabeth Hudak and 
Margaret Mary Wentzel were used ~n the teaching of the alphabet. 
Addi t.iona~ exercises and games were built to supplement 
the lessons' in the previous study. 
The cooperation of the schools involved v~«~ secured~ 
An intelligence test was administered to all children. The 
tests to be used were selected and administered. The group was 
tested for their knowledge of the letter names upon entrance to 
the first grade, after the lessons were taught, a month later 
after supplementary worK and finally the third week in February, 
four months after the lessons were taught. 
The control group was tested for their knowledge of the 
letter names upon entrance to first grade and the third week 
in February. 
Population. One hundred eighty•five first grade chilAren 
epresenting the small residential communities of Norton and 
rla1nville, Masaaohuee.tts. were included in thl.a study • !!!he 
fhildren came from small school systems. The group was 
heterogeneous including children from low, middle and upper 
bocio-economic status. One hundred ten of the children from 
~our classrooms, two in Plainville and two in Norton, were 
17 
taught the letter names through the use of the 'lessons and 
exercises. Seventy-five of th~ chil4ren from three classrooms 
in Norton were not ·taught the letter names before reading 
instruction was started. 
OUTLINE OF PROCEDURE 
I. STATEMENT QF PROBLEM 
An experiment to discover the effect of knowledge of 
letter names on reading achievement in grade one. 
II. vlORK CQMPLETED 
1. The study was extended to include ·three 
experimental groups and two control groups, 
involving approximately 150 children in the first 
grades in Plainville and Norton, Massachusetts. 
2. The thesis which was to have been done alone was 
now done by two people. Miss Natalie Alger from 
Norton was to enter a seminar group in the fall. 
3. The research chapter had been organized. (Somewhat) 
4. The procedure for the study had been decided upon. 
a) By the end of the first week of school if the . 
jlt children were sufficiently settled, an 
individual test to determine the knowledge of 
0 
b) 
capital and lower case letter names would be 
given to all children in the study. 
The lessons as outlined by Wentzell and Hudak 
were taught for two weeks. Additional 
exercises were added to these. (Samples 
are included.) This applied only to the 
experimental group. 
18 
c) At the-end of two weeks the experimental group 
again received the individual test. 
d) Additional exercise~ to teach those children 
who did not know all the letter names were 
continued as long·as necessary. 
e) During the fall an intelligence test was given 
to all first graders. In Plainville we gave 
the Pitner Cunningham Form A for Kindergarten, 
First and Second Grades. 
f) After the February vacation a reading achieve-
ment test was given to all first graders. 
III. WORK TO BE DONE 
1, Additional exerci~es must be built. 
2. Study must be conducted. 
3, Results must be tabulated. 
0 
19 
The testing program. To determine how many children 
new the names of the letters the test from the thesis of 
I Boynton and others was administered. In September eaeh child 
~as given individually this test consisting of the twenty-six 
rapital letters and_twenty-six small letters. The teacher 
rhecked the letters Whose name the child knew. The letters 
ere arranged on two sheets of mimeographed paper. 
This test was administered again i~ October, .November 
nd February. Each time the teacher checked additional letters 
he child had learned. 
The control group received this test in September and 
gain in February. 
The mental age for both groups was determined in 
Lctober on the Pintne~Cunningham Intelligence Test for Primar.y 
r
rades, Form A.l 
Reading Achievement was measured in February by the 
etroit Word Recognition Test, Form A. 2 
Copies of the above tests with directions for 
administering will be found in the Appendix. 
The tests were administered and scored by the writers. 
The analysis of the data will be found in the next 
hapter. 
/ 
CHAPTER III 
ANALYSIS 0F DATA . 
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CHAPTER III 
ANALYSIS OF DATA 
The data w~ analyzed to discover: 
The comparison of the mean of the letters the children 
in the experimental group knew upon entering first grade with 
those of the control group. 
The mean of the letters the children in the experimental 
group knew in October, November and February. 
The compar~son of reading achievement of those children 
who were taught the letters before readiug instruction and 
~those who were not taught them until January. 
The comparison of the reading scores of the children in 
the experimental group of those knowing fewer than twenty 
letters with those who knew twenty or more letters. 
II~ 
I 
0 
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TABLE I 
DISTRIBUTION OR CHRONOLOGICAL AGES 
Experimental Group Control Group 
Ages Frequencies Ages Frequencies 
92 - 94 1, 91 - 93 1 
89 - 91 1 88 - 90 1 
86 - 88 1 as - 87 3 
83 - 8S 2 82- 84 4 
80 - 82 27 79 - 81 20 
77 - 79 27 76 - 78 20 
74 - 76 18 73 - 75 16 
71 - 73 23 70 - 72 10 
68 - 70 10 Total 7S 
Total 110 
Mean 79.39 months Mean 77.40 months 
Median 78 months· Median 77. months 
S. D. 4.62 months S. D. 4.37 months 
The chronological agee of the experimental group ranged 
!,from 68 months to 94 months with a mean of 79.39 months and a 
standard deviation of 4.62 months. 
The chronological agee of the control group ranged from 
ro months to 93 months with a mean of 77.40 months and a 
standard deviation of 4.37 months. 
Table II shows a comparison of the mean chronological 
ages of both groups. 
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TABLE II 
COMPARISON OF MEAN CHRONOLOGICAL AGES 
Group N Mean C.A. S.D. s.E. Diff. s.E. c.R. 
m m diff. 
Experimental 110 79.39 4.62 .44 
1.99 .67 .34 
Control, 75 77.40 4.37 .so 
The mean of the experimental group was 79.39 months 
compared with 77.40 months for the control group. The critical 
ratio was .34 which shows no significant difference. 
Table III shows the distribution of mental ages. 
TABLE III 
DISTRIBUTION OF MENTAL AGES 
Experimental Group 
Ages 
110 - 114 
105 - 109 
100 - 104 
Frequencies 
95 - 99 
90 - 94 
85 - 89 
80 - 84 
75 - 79 
70 - 74 
65 - 69 
60 - 64 
55- 59 
so - 54 
LI-S - 49 
1 
0 
3 
8 
13 
9 
18 
22 
17 
13 
4 
0 
0 
2 
.Mean 
Median 
S. D. 
Total llO 
80.69 months 
79 months 
6.56 months 
Ages 
120 - 124 
115 - 119 
llO - 114 
105 - 109 
100 - 104 
95 - 99 
90 - 94 
85 - 89 
80 - 84 
75 - 79 
70 - 74 
65 - 69 
60 - 64 
55 - s~ 
Control Group 
Frequencies 
1 
1 
0 
0 
4 
5 
6 
8 
14 
t 11 
14 
5 
3 
3 
Mean 
Median 
s. D. 
Total 75 
82.60 months 
82 months 
7.64 months 
The mental ages of the experimental group ranged from 
45 months to 114 months with a mean of 80.69 months and a 
standard deviation of 6.56 months. 
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I The mental ages of the control group ranged from 55 
lmonths to 124 months with a mean of 82.60 months and a standard 
deviation of 7~64 months. 
Table IV shows a comparison of mean mental ages of both 
groups. 
0 
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TABLE IV 
COMPARISON OF MEAN MENTAL AGES 
Group N Mean C.A. S.D. s.E. Diff. s.E., C.R. 
m m diff. 
Experimental 110 80.69 6.56 .63 
1.91 1.08 1.?7 
Control 75 82.60 7.64 .88 
The mean of the experimental group was 80.69 months 
compared with 82.60 months for the control group. The critical 
ratio of 1.77 shows the difference in favor is not statistically ~ 
significant of the control group. 
· Table V shows the distribution ·~of knowledge of letter 
names, before lessons. 
0 
TABLE V 
DISTRIBUTION OF KNOWLEDGE OF CAPITAL LETTER NA~S 
BEFORE LESSONS 
Experimental Grr:>UP Control Group 
Letters Frequencies Frequencies 
24 - 26 5 . 4 
21 - 23 5 2 
18 - 20 5 5 
15 - 17 4 3 
12 - 14 9 6 
9 - 11 7 9-
6 - 8 9 13 
3 - s· 23 18 
0 - 2 43 20 
Total 110 Total 7.5 
~ean 7.08 letters Mean 8.84 letters 
eedian 4 letters . Median 5 letters 
26 
r
• D. 2.39 letters s. D. · 6.21 letters 
The capital letters known by the experimental group 
~anged from 0 letters to 26 letters with a mean of 7.08 letters 
1
j[nd a standard deviation of 2.39 letters. 
The capital letters known by the control group ranged 
'Lrom 0 letters to 26 letters with a mean of 8.84 letters and a 
standard deviation of 6.21 letters. 
Table VI shows the comparison of knowledge of capital 
U.etter names. 
0 
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TABLE VI 
COMPARISON OF KNOWLEDGE OF CAPITAL LETTER NAMES 
BEFORE LESSONS 
Group N Mean S.D. s.E. Diff'. S.E. C.R. 
m m diff. 
!Experimental 110 7.08 2.39 .23 
1.76 .76 2.32 
Control 75 8.84 6.21 .72 
The mean of the experimental group was 7.08 letters 
compared with 8.84 letters for the control group. The critical 
ratio was 2.32 which shows a significant difference in favor of 
the eontrol group. This shows the control gr.oup knew more 
. 
capital letters before the lessons were taught. 
Table VII shows the distribution of knowledge of lower 
case letter names before lessons for experimental group. 
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TABLE VII 
DISTRIBUTION OF KNOWLEDGE OF LOWER CASE LETTER NAMES 
BEFORE LESSONS 
Experimental Group 
Letters Frequencies 
24 - 26 0 
21 - 23 1 
18 - 20 4 
15 - 17 5 
12 - 14 4 
9 - 11 5 
6 - 8 11 
3 - 5 28 
0 - 2 52 
Total 110 
Control Group 
Frequencies' 
1 
0 
2 
2 
5 
6 
13 
14 
32 
Total 75. 
:~edian 
28 
4.74 letters 
5.18 letters 
5.18 letters 
Mean 
Med,ian 
a. D. 
4.32 letters 
3 letters 
5.26 letters ~r· D. i The lower case letters known by the experimental group 
1[anged from o letters to 23 letters with a mean of 4.?4 letters 
and a standard deviation of 5.18 letters. 
I 
The lower case letters known by the control group ranged 
, rom 0 letters to 26 letters with a mean of 4.32 letters and a 
tandard deviation of 5.26 letters. 
Table VIII shows the comparison of the knowledge of lol'Ver 
case letter names before lessons. 
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TABLE VIII 
COMPARISON OF KNOWLEDGE OF LOWER CASE LETTER NAMES 
BEFOBE LESSONS 
Group N Mean S.D. s.E. Diff. s.E. c.R. 
fxperimental 
m m diff. 
110 4.74 5.18 .49 
.41 .78 .53 
'control 75 4.32 5.26 .61 
The mean of the experimental group was 4.74 letters 
jompared with that of 4.32 letters of the control group. The 
1
critical ratio was .53 which shows no significant difference in 
~either group. This shows both groups about equal in. their 
!knowledge: of ·small letter names before lessons were taught. 
'I 
II 
'I II 
I 
Table IX shows the distribution of the knowledge of 
capital letters after lessons were taught. 
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TABLE IX 
DISTRIBUTION OF KNOWLEDGE OF CAPITAL LETTER NAMES 
AFTER LESSONS 
Letters 
24 - 26 
21 - 23 
18 - 20 
15 - 17 
12 - 14 
9- 11 
6 - 8 3 ... 5 
0 - 2 
October 
Frequencies 
16 
10 
8 
3 
9 
14 
17 
16 
17 
Mean 
Median 
s. D. 
Total 110 
11.61 letters 
10 letters 
6.10 letters 
Experimental Group 
November 
Frequencies 
40 
4 
12 
9 
7 
12 
11 
10 
5 
Total 110 
Mean 15.30 
Median 18 
S. D. 8.22 
letters 
letters 
letters 
February 
Frequencies 
76 
6 
9 
.5 
4 
3 
1 j 
Total 110 
Mean 22.73 
Median 26 
s; D. 5.38 
' 
0 
letters 
letters 
letters 
The capital letters known by the experimental group in October ranged from 0 
letters to 26 letters with a mean of 11.61 letters and ~ standard deviation of 6.10 
letters. 
The capital letters known by the experimental group in November ranged from 0 
letters to 26 letters with a mean of 15.30 letters and ~ standard deviation of 8.22 
letters. 
The capital letters known by the experimental,group in February ranged from 0 
letters to 26 letters with a mean of 22.73 letters and a standard deviation of 5.38 
letters. · 
Table X shows the comparison of the knowledge of capital letter names after 
lessons. V) 0 
0 
TABLE X 
COMPARISON OF KNOWLEDGE OF CAPITAL LETTER NAMES 
AFTER LESSONS 
Experimenta1 Group 
Group N Mean S.D. S.E. Diff. S.E. C.R. 
m m diff. 
Before Lessons 110 7.08 2.39 .23 
4 • .53 .62 7.31 
110 11.61 6.lo .sa rfter Lessons 
of the experimental group before the lessons 
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I The mean 
iWere taught was 7.10 letters compared with·ll.61 letters after 
~he lessons were taught. The critical ratio was 7.31 which 
shows a definite significant difference in favor of teaching 
the lessons. 
Table XI shows the distribution of the knowledge of 
aower case letter names before and after the October, November, 
~nd February lessons were taught. 
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.. .TABU. XI .. 
DISTRIBUTION OF LOW.ER CABE.LET.TER NAMES 
Experimental Group. 
-Letters Bef.ore Lessons. After Lessons (October) November Februa!:l_ 
24 - 26 0 4 23 64 
21 - 23 1 10 13 11 
18 - 20 4 7 8 9 
15 - 17 5 8 9 7 
12 - 14 4 5 9 5 9 ~ 11 5 14 10 4 
6 - 8 11 15 13 4 
3- 5 28 23 14 3 
0 - 2 52 24 14 3 
Mean 4.74 9.15 13.94 20.66 letters 
Median 5.18 7 13 25 letters 
s. D. 5.18 7.43 8.48 ~.67 letter.s 
The lower case letters known by the experimental group ranged from 0 letters to 
23 lett~rs with a mean of 4.74 letters and a standard deviation of 5.18 letters. 
The lower case letters known by the experimental group ranged from 0 letters to 
26 lett~rs with a mean of 9.15 letters and a standard deviation of 7.43 letters. 
The lower case letters::known by the experimental group ranged from 0 letters to 
26 letters with a mean of 13.93 letters and a standard deviation of 8.48. 
The lower case letters known by the experimental group ranged from 0 letters to 
26 lett~rs with a mean of 20.66 letters and a standard deviation of 6.67. 
Table XII shows the comparison of the knowledge of lower case letter names 
after l~ssons. 
Vl 
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Group 
!Before 
TABLE XII 
COMP .ARISON OF KNOWLEDGE OF LOWER CASE LETTER NAMES 
AFTER LESSONS 
Experimental Group 
N Mean S.D. S.E. Diff. s.E. 
m m diff. 
Lessons 110 4.71+ 5.18 .49 
4.41 .86 
!After Lessons 110 9.15 7.43 .71 
33 
C.R. 
5.13 
The mean of the experimental group before lessons were 
taught was 4.74 compared with 9.15 mean after the lessons were 
taught. The critical ratio was 5.13 which shows a significant 
:difference in favor of teaching the lessons. 
Table XIII shows the comparison of knowledge of capital 
~etters in November experimental group. 
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TABLE XIII 
COMP .ARISON OF KNOWLEDGE OF CAPITAL LETTERS 
IN NOVEMBER 
Experimental Group 
Group N Mean S.D. s.E. Diff. s.E. 
m m diff. 
Before Lessons 110 7.08 2.:39 .2:3 
8.22 .81 
l1\fter Lessons 110 15.30 8.22 .78 
in November 
The mean of the experimental group was 7.08 letters 
c.R. 
10.15 
Lefore lessons were taught compar~d with 15.30 letters after 
lessons were taught. The critical ratio was 10.15 which Shows 
r definite sign~ficant difference in favor of teaching the 
letters. 
Table XIV shows the comparison of knowledge of lower case 
letters in November experimental group. 
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TABLE XIV 
COMPARISON OF KNOWLEDGE OF LOWER CASE LETTERS 
IN NOVEMBER 
Experimental Group 
3S 
!!Group N Mean S.D. s.E. Diff. s.E. C.R. 
. 
" 
. . 
·aiff • m m 
Before Lessons 110 4.?4 S!l8 ~49 
9.19 ~9S 9.6? 
-
!After Lessons 110 l31!93 8.48 ,81 
in November ~ 
The mean of the experimental group was 4.?4 letters 
~efore lessons were taught compared with 13.93 letters after 
the lessons were taught. The critical ratio was 9.6? which 
shows a definite significant difference toward continued 
teaching of the letters. 
, 
Table XV shows the comparison of the knowledge of capital 
~etters in Febraary for the experiment~l group. 
1. 
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TABLE XV 
COMPARISON OF KNOWLEDGE OF CAPITAL LETTERS 
IN FEBRUARY 
Experimental Group 
36 
Group N Mean S.D. S.E. Diff. S.E. C.R. 
m m diff. 
~ 
14.93 .57 26.19 
• .51 
r.efore Lessons 110 7.80 2.39 
·rfter Lessons 110 zz. 73 s.3s in February 
The mean of the experimental group was 7t80 letters 
' 
refore lessons compared with 22.73 letters ~fter lessons in. 
Lebruary. The critical.ratio was 26.19 which show~ a ver,y 
!
definite significant difference in continued te~ching of the 
~letter names. 
l Table XVI shows the comparison of knowledge of small etters before lessons and in October~ November, and February 
I experimental group. 
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TABLE XVI 
COMPARISON OF KNOlvLEDGE OF LOWER CASE LETTERS 
IN FEBRUARY 
Experimental Group 
Group N Mean . s.D. .s.E. Di:f.'f. .s.E. C.B • 
m m diff. 
Before Lessons 110 4.74 5.18 .49 
15.92 .,. .81 19.65 
After Lessons 110 20.66 6.67 • .64 
In February 
The mean of the experimental group was 4.74 lett~rs 
before lessons were taught compared with 20.66 letters after 
lessons were taught in·February. The critical ratio was 19.65 
which shows a definite significant difference toward continued 
teaching ofothe letter names. 
Table XVII shows a distribution of reading scores for 
the experimental group and the control group4on the Detroit 
Word Recognition Test. 
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TABLE XVII 
DISTRIBUTION OF BEADING SCORES 
Experimental Group 
Score Frequencies 
36 - 38 
33- 35 
30- 32 
27- 29 
24 - 26 
21 - 23 
18- 20 
15 - 17 
12- 14 
9 .... - .1..1. 
6- 8 
3- 5 
0 - 2 
Mean 11.56 words 
Median 10 words 
~s. D. 9. 33 ·. 
1 
0 
1 
2 
6 
6 
4 
13 
11 
13 
28 
11 
14 
Control Group 
Frequencies 
3 
3 
5 
8 
9 
9 
4 
17 
13 
Mean 
Medi~ 
S. D. 
8.60 words 
9 words 
6.72 
38 
The reading scores known by the experimental group ranged 
1 ~rom a score of 0 to a score of 38 with a mean of 11.56 and a 
jtandard deviation of 9.33. 
I The reading scores of the control group ranged from a 
Lcore of 0 to a score of 26 with a mean of 8.60 and a standard 
aeviation of·6.72. 
Table XVIII shows a .comparison of the reading scores. 
on the Detroit Word Recognition Test. 
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TABLE XVIII 
COMPARISON OF BEADING SCORES 
rup N Mean S.D. s.E. Diff. S.E. C.R. ... m m diff. 
iperimental 110 ll.56 9.33 .89 
2.96 1.18 2.51 
Control 75 8.60 6.72 .78 
The mean of the experimental group was 11.56 words 
!!compared with 8.60 words for the control group. The critical 'I 
ratio was 2.51 ~hich shows a significant difference in favor of 
rthe experimental group. 
~able XIX shows a distribution of raw reading scores of 
~hildren who knew twenty or more capital letter names in the 
~xperimental group.en the Detroit Word Recognition Test. 
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TABLE XIX 
DISTRIBUTION OF RAW SCORES IN READING OF EXPERIMENTAL GROUP 
ACCORDING TO KNOWLEDGE OF CAPITAL LETTER NAMES 
Experimental Group 
Raw Score 
36- 38 
33- 35 
30 - 32 
27 - 29 
24 - 26 
21 - 23 
18- 20 
15 - 17 
12 - 14 
9- 11 
6- 8 
3- 5 
0 - 2 
Mean 15.22 words 
Median 10 words 
S. D. 8.02 
Frequencies 
1 
0 
1 
2 
4 
7 
4 
10 
9 
11 
11 
7 
9 
Control Group 
Frequencies 
1 
3 
2 
2 
11 
4 
6 
Mean 
Median 
s. D. 
7.31 words 
7 words 
4.68 
The raw reading scores of the experimental gr0up of 
children who knew twenty or more capital letter names ranged 
from a score of 0 to a score of 38 with a mean of 15.22 and a 
standard deviation of 8.02. 
The raw reading scores of the experimental group of 
children who knew fewer than twenty capital letter names ranged 
from a score of 0 to a score of 20 with a mean of 8.60 and a 
t:) standard deviation of 6.72. 
I ,, 
Table XX shows the comparison of raw reading sco~es of 
children who knew fewer than twenty capital letter names on the 
Detroit Word Recognition Test. 
Group 
Above 
Below 
20 
20 
TABLE XX 
COMPARISON OF RAW SCORES IN READING OF CHILDREN 
WHO KNEW FEWER THAN TWENTY CAPITAL LETTER NAMES 
Experimental Group 
N Mean s.D. s.E. Diff. s.E. 
m m diff. 
81 15.22 8.02 .89 
7.91 1.24 
29 7.31 4.65 .86 
41 
C.R. 
6.38 
The mean of the group who knew twenty or more capital 
letter names was 15.22 words compared with 7.31 words for the 
group who knew fewer than twenty letter names. The criti~al 
ratio was 6.38 which shows a definite significant difference in 
favor of the group who knew twenty or more letter names. 
Table XXI shows the distribution of the raw reading 
scores of children who knew fewer than twenty lower case letter 
names on the Detroit Word Recognition Test~ 
ill 
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T.A!BLE XXI 
DISTRIBUTION OF RAW SCORES IN READING OF EXPERIMm~TAL GROUP 
ACCORDING TO KNOWLEL>GE OF LOWER CASE LETTER NAMES 
More than Twenty 
Raw Scores Frequencies 
36 - 38 
33- 35 
30 - 32 
27 - 29 
24 - 26 
21 - 23 
J.8'- 20 
15 - 17 
12 - 14 
9 - 11 
6- 8 
3 5 
0- 2 
Mean 15.55 words 
Median 10 words 
S. D~ 7.98 
1 
0 
1 
2 
6 
6 
3 
9 
9 
13 
17 
6 
7 
Fewer than Twenty 
Frequencies 
Mean 
Median 
s. L>. 
1 
4 
2 f 
1 
10 
4 
8 
7.10 words 
7 words 
5.39 
The raw reading scores of the experimental group childre~ 
who knew twanty or more lower case letters ranged from a score 
of 0 to a score of 38 With a mean of 15.55 words and a. standard 
deviat'ion of 7.98. 
The raw reading scores of the experimental group of 
children who knew less than twenty small letter names ranged 
from a score of 0 to a score of 20 with a mean of 7.10 words and 
~ a standard deviation of 5.39. 
Table XXII shows a comparison of raw reading scores of 
children who knew less than twenty lower case letter names in 
the experimental group on the Betroit Word Recognition Test. 
Group 
Above 
Below 
TABLE XXII 
COMPARISON OF RAW SCORES IN READING OF CHILDREN WHO 
KNEW FEWER THAN TWENTY LOWER CASE LETTER NAMES 
Experimental Group 
N Mean S.D. s.E. Diff. s.E. C.R. 
m m cliff. 
2o 80 15.55 7.98 .89 
8.45 1.32 6.40 
' 20 30 7.10 5.39 .98 
The mean of the children who knew above twenty was 
15.55 words as compared to 7.10 words the mean of those that 
knew less than twenty letter names. The critical ratio was 6.40 
which shows a significant difference in favor of the group who 
knew twenty or more lower case letter names. 
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CHAPTER IV 
SUMMARY, CONCLUSIONS AND 
SUGGESTIONS FOR FURTHER STUDY 
Purpose of this study: 
1. To teach the let,ter names by using exercises 
constructed by Hudak and Wentzell as well as newly 
bui1t ones. 
2. To determine the value of these exercises in 
relation to reading achievement. 
Conclusions: 
I. The exercises were successful in teaching the l~tter 
names and each testing showed a rapid increase in their 
knot'11edge. 
A. Capital Letters 
1. Before teaching the experimental group showed a mean 
score of 7.08 and the control group 8.84 with a 
critical ratio of 2.32 which shows a significant 
difference in favor o~ the experimental group. 
2. After lessons were taught the mean score of the 
experimental group was 11.61 :Letters which showed a 
critical ratio of 7.31 as compared with the pre-
teaching test. 
3. In November the mean score for the e~perimental 
group was 15.30 letters showing a critical ratio of 
10.15. 
4. In February the mean score for experimental group 
was. 22.73 letters showing a critical ratio of 26.19. 
B. Lower Case Letter Names 
1. Before teaching the experimental group had a mean 
score of 4.74 letters and the control group 4.32 
letters showing a critical ratio of .53 which was not 
significant. 
2. After the lessons, the mean score of the experimental 
group was 9.1S with a critical ratio of 5.13 compared 
with the pre-test. 
3. In November the mean score was 13.93 letters showing 
a critical ratio of 9.67. 
4. In February the mean score was 20.66 letters showing 
a critical ratio of 19.6S. 
II. The mean reading score of the experimental group was 
ll.S6 words as compared with 8.60 words for the control 
group. This shows a significant difference of 2.51 in 
favor of the experimental group. 
III. 
A. The mean reading score of those who knew twenty or mo~e 
capital letter names was 15.22 words compared with 7.31 
0 
0 
w I 
words for those who knew fewer than 20 letter names. 
Critical ratio was 6.38 which shows a definite signifi-
cant difference in favor of those who knew more letter 
names. 
B. The mean score for those who knew above twenty lower 
case letter names was 15.55 words as compared to 7.10 
words for those who knew fewer than twenty words. This 
showed a crit~cal ratio of 6.40 a significant difference 
in favor of those who knew more letter names. 
Limitations: 
1. The control group began to teach letter names in 
Janu~y without using these exercises, giving these 
children six weeks of practice before testing • 
• 
2. There was no measurement to determine influence of 
phonics on learning of letter names in control 
group. 
Suggestions for further study: 
1. Discover the relationship of knowledge of letter 
sounds and letter names by teaching so~nds to one 
group and the names to the other. 
2. Compare the reading achievement of the above groups. 
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INTRODUOTION1 
Everyone in this room has a name. Your name tells me 
ljust who you are. All of you are boys and girls, but each of 
you has your own name. There are many kinds of animals., but 
each one has its own name. There are dogs, cats, rabbits, cows, 
and horses. It may be a robin, bluebird, woodpecker, or a 
sparrow. 
In this box I have some cards with letters on them. 
Each letter has its own name. (Teacher will show cards A, M, 
and P to the children.) On.e of our jobs in the first grade is 
to learn the names o~ the ~etters and what they look like. Your 
~last name is the same as your father's last name. Your father 
lis big, but you are smaller than your father. There are two 
finds of letters. They have the same name but one letter is 
rig and one is small. We call the big letters Capital letters. 
~~(Teacher will hold up flash cards A, M, and P to illustrate.) 
~~The others are called Small letters. (The teacher will hold up 
ill 
liflash cards a, m, and p to illustrate.) II 1,~'----
)l lElizabeth Hudak and Margaret Mary \'lentzell, 11 The Effect 
!of Knowledge of Letter Names on Beginning Reading,
11 Unpublished 
~aster's Thesis, Boston University, 1955. 
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Introduction and First Lesson Plan 
Lesson 1. Monday, Week One. 
New Letters: A a, P p, M m. 
Material Needed: Flash cards A, a, P, p, M, m. A.M., 
an.d P. M. 
11 This is capital A. 11 (Teacher will show flash 
card A.) 
52 . 
11Thie is small a. 11 (Teacher will show flash card a. ) 
11 Thie is capital M. 11 (Teacher will show nash' 
card M.) 
11Thie is small m. 11 (Teacher will. show flash card m.) 
11 Thia is capital P. 11 (Teacher will show flash 
card P.) 
11 Thie is small p. 11 (Teache,r will show flash card p.) 
-
"Tell me the name of each l,etter as I show you the 
cards." (Teacher will. fl.ash all six cards several times 
and children will respond with 11CapitaJ. A, small a, 11 etc.) 
(Show the children the flash card A.M.) 11Who can 
tell me the names of the letters on this card? 11 
Response--A.M. "This is a short way of saying. morning. 
You tell me the letters that say morning altogether." 
(Show the children the flash card P.M.) 11Who can 
tell me the names of the letters on this card? 11 
====~~====~==================================~===-
II 
I 
11 
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Response--P.M. 11This is a short way of saying afternoon. 
Tell me the name.s. of the letters that say afternoon 
altogether." 
11 Is it morning or afternoon? 11 Response--m0rning. 
11What sign shall we use to show that it is morning? 11 
Response--A.M. 
!'I. am going to put this sign her.e on the blackboard 
ledge because it is mQrning. When shall we change the . 
sign to say P.M. ? 11 Res.ponse--At lunch time or at 12 
0 I cl.ock. (At 12 noon have one of the children change 
the sign. Have children repeat the names of the letters 
as the signs.are changed. Continue this activity ever,y 
mo.r.ning and noon f.or s.e.veral.. days.) 
Ac.tivity - WHICH IS G0NE 
The teacher will. wri.t.e. A, M, P, a, m, p several 
time.s in random. order on th.e board. 
"Tell. me the nam.e.s. o.f. the letters as I point to them. 
Now close your eyes. 11 While the children have their 
eyes closed erase one of the letters. 11 So do not open 
them until I tell you to. Now open your eyes. Which 
letter is gone? 11 (Call on someone to name the letter 
which has been erased. If the child gives you the 
correct name., he may erase the next letter while the 
children close their eyes. Then he may call on someone 
.... 
• 
• 
to guess the name of the letter he has erased. Play 
only as long as the children enjoy the activity.) 
Lesson 1. Monday, Week One. 
New Lette.rs: A a, M m, P p. 
Material.: As listed in study. 
Procedure for teaching names: As in study. 
Exercise (New): 
Be~ore this lesson is taught, the previous day if 
pos.sible, discu.ss. with the children things they and 
members of their family do in the morning and in the 
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afternoon or evening. Then have the chi2dren draw two 
pic.tures., one showing .. s.ome_thing they do in the morning, 
the other something they. d~ in the afternoon or 
evening. Children wh~ ~~e shY. could be helped to draw 
simple stick figures .•. 
The day the less.on. is taught show the children how 
to label their picture.s .. A~M. and P.M. On the blackboard 
have the corresponding lower case letters written. 
Let the children take turns matching their pictures with 
the letters on the board, reading the letters, and 
telling about their picture. Ex.: 11 (Read~ng the 
letters) A.M. I eat breakfast in the morning." 
0 
0 
Lesson 2. Tuesday, Week One. 
New Lette~s: 0 o, B·b, F f. 
R.eview Letters: A a, P p1 M m. 
Materials Needed: Flash cards o, o, B, b, F, f, 
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postman• s cap, showbox marked P.o. 
~l I 
II 
I 
1 
l 
I 
I 
1j 
I~! 
II~ 
__ l~ 
ill 
i~~i 
i 
I 
\ 
' 
"This is capital 0. 11 (Use flash card.) 
11This is small o. 11 (Use flash card.) 
"This is capital B. 11 (Use flash card.) 
11This is small b. 11 (Use flash card.) 
11This is capital F. 11 (Use flash card.) 
11This is small f. 11 (Use flash card.) 
11Tell me the name of each letter as I show you the 
cards. 11 (Flash all six cards several times. Have the 
children respond with small b, capital F, etc.) 
Activity - POSTMAN 
11Today we are going to play a game. I am going to 
choose someone to pretend he is a postman. On tbi"s box 
are some letters. Who can tell me the names of these 
0 
letters? I will give each one of you a letter. When 
the postman stops by your desk you may tell him the name 
of your letter and drop it in the box marked P.o. The 
letters P.o. stand for Post Office." (If a child misses 
the letter he must wait for the postman to return to 
his desk.) 
0 
Leeson~~ Wednesday~ Week One. 
New Letters·: S s, T t~ R r. 
Review Letters: A a~ M m~ P p, 0 o~ B b~ F f. 
Materials Needed: Flash cards s, S~ t, T, r~ R~ 
flash card STOP. 
11 This is capital letter s. 11 (Use nash card.) 
11This is small s .. 11 ·(Use flash card •. ) 
11 This is capital T.n (Use flash card.) 
11This ie small t. 11 (Use. flash card.) 
11This is capital R. 11 (Use flash card.) 
"This is small r. 11 (Use flash card.) 
"Tell me the name of each letter as I show you 
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the 
cards-. 11 (Teacher will flash all six. cards several. tim.ee 
and have the children respond·with 11capiteJ. S.; small 
t, 11 etc.) 
Activity - POLICEMAN 
11What are the letters in this s1gn? 11 (Show flash 
card STOP. Have several children name the letters.) 
11Thie sign says stop. You have seen this sign many 
times on the street corners. Today we are going to play 
the Policeman Game. I am going to choose someone to be 
a policeman. I am going to show you some cards. When 
it is your turn yeu must tell me the name of the letter 
I 
jr 
~ I 
0 
0 
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on the card.. When we come to ~he card that has the 
letters S T 0 P on it~ the po2iceman will ring his bell, 
and tell us the name of the letter on the nexy card. If 
he can say the name he may still be the next policeman, 
but if he misses it he must sit down and the next person 
to tell us the name.of the letter will be the new 
policeman. (You may use all the letters to date for 
this exercise.) 
Lesson 4. Thursday, Week One. 
New. Letters: C c, L 1, E e. 
Review Letters: Previous days. 
Materials Needed: Flash cards of new letters, Flash 
~card Mass.; on other side MASS. 
Introduce new letters as before. 
Activity - HIDDEN CHALK 
11 I am going to put our cards along the blackboard 
ledge. Then while yGu close your eyes I am going to 
hide this chalk behind one of the letter cards. Then 
when you open your eyes we will take turns guessing 
where the chalk is hiding. This is what you will say 
when it is your turn to guess, 11Is the chalk hiding 
behind ·capital 0? 11 If you can guess where the chalk 
is you may have a turn to hide the chalk. 11 
0 
0 
Activity - MAKING LICENSE PLATES 
11\'Vho can tell me the names of the letters on this 
card?" (Show the flash card MASS.) 11 These are the 
letters that tell us the name of our s.tate in a short 
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way. They stBnd for Massachusetts. Where would you 
see this name?" (Let children respond until someone 
gives license plates.) 11I am going to give you a piece 
of paper. On it you may make a picture of a license 
plate and put the letters MASS. on it to tell us the 
name of the state. 
Lesson .5. Friday, Week One. 
New Letters: I i, D d, X x. 
Review Letters: Previous days. 
Materials Needed: Flash cards of new letters, Flash 
~:cards EXIT, DOOR, Alphabet 
1
1to date, tacked on back of 
1 
cards, including all letters learned 
chairs and some duplicates to give 
llchildren. 
li 
II 
' ~ 
II 
I ~~ 
II 
IIi II 
!I 
r: 
Introduce new letters as before. 
Activity -USHERING AT THE MOVIES. 
·c Teacher places chairs with letters tacked to backs 
in several rows. Give each child a duplicate letter of 
one on the back of a chair. Select two or three. 
children who know the names of the letters to act as 
ushers.) 
.. 
J 
- ..(-..• 
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11Today we are a~l going to pretend we are going to 
the movies. I have cho.a_en John., Mary 1 and Jim to be the 
ushers. I will give each on.e of y,ou a ticket. You may 
all go to the door and pretend you are coming to s .. ee the 
picture. You. will gi.ve_ your ticke.t to one of the us.hers 
and t.eJ.l. him the name of the lette.r. .on your ticket. If 
you tell him the. cor~e.ct n~e, he will help you find 
your seat.. If you. mi.s.s __ the .nam.e of the letter, you must 
go to the end of the line and 1iry again .. 11 (It wou~d 
be fine if the te.acher,had a film strip or movie she 
could show to the chi1dFen after they are all seated.) 
11Who can tell me the names of the letters in this 
sign'? 11 ( Sho' EXIT and~ then ·:eooR.) 11This word EXIT 
tells us the way to go out. As you laave the movie be 
sure to use the right door to ·go out." 
Lesson 6. Monday, Week.: Two .•. 
New Letters: N n, Y y, H h. 
Review Letters: Previous days. 
Materials_Needed: Flash cards of new, letters, Cards 
With each child's initials on them, Clown hats. 
Introduce new letters as before. 
Activity - (New) CIRCT:TS PA~DE 
Before the lesson is taught have the children discuss 
clowns in the circus and then have them make clown hats. 
c 
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The day the lesson is taught, give each child a 
card. Then tell the children they can have a circus 
parade. Each child announces, 11 I am (his initials) the 
clown. I like to (some activity.) 11 He then takes his 
place in line. After all children have read their 
initials let them parade around to some circuse music. 
Activity - INITIAL TAG 
11 Let us play Initial Tag •. I will choose someone to 
go to the board. Thi.s person will write. someone else • s 
initials on the board. The person who sees his initials 
must go to the board and tell us his initials. Then he 
may erase them and try to catch the peraon who wrote 
his initials. When he catches him, he may write another 
person's initials on the board. 
(From now on for several weeks the teacher Should 
call the children by their initials. The children will 
also call the other children by their initials.) 
Lesson 7. 
New Letters: W w, Z z, V v. 
~~ Materials Needed: Flash cards (new letters, as well as 
~review), Pictures of items found in a grocery store with any of 
~:aba>ve letters in lower case written beside it. 
~~ 
~l 
~I/ 
I' 
--! 
I, 
II 
~ 
II 
I 
I 
I' I 
Procedure for teaching new letters: As- in exercises. 
,' 
-
.. 
> • 
.. 
Activity (New): 
Have the pictures displayed on bulletin board. 
Discus~ a little about grocery stores. 11Who has ever 
been to the store shopping with mother? Sometimes the 
shelves have numbers on them to help us find what we 
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want. Our grocery store has letters on the shelves. 
Each of you has a card with a capital letter on it. One 
at a time come to the front of the room and get the 
picture on the shelf that has the letter with the same 
name as yours. 11 Then. have the children show the picture 
and cards saying for e~ample. 110n shelf AJ I. found a 
can of pineapple juice.n 
Lesson 8. 
New Letters: J j, Q q. 
Materials Needed: Flash cards (new as well as review 
letters.) 
Procedure for teaching new letters: As in exercises. 
Activity (New): 
Before the lesson is taught discuss passenger 
trains a little and help children to draw a simple train. 
One car and an engine will do. 0n the bulletin board 
have a very simple station made of construction paper. 
II 
I 
i i' 
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The day the lesson is taught give the children cards 
on which are written two letters to stand for the. name 
of a railroad. Have the children copy the letters on to 
the trains they have made. Let each child come to the 
front of the room and read the letters in the name of 
his railroad. Ex.: 11 I am riding to (name of·a place} 
on the (name of the letters) railroad. 11 Then let :the 
children tack their traips near the station. 
Lesson 9. Thursday, Week One. 
New Letters: G g, U u, K k • 
. 
Review Letters: A a,·M m, P p, B b, 0 c, F f, S s, 
R r, 0 o, L 1, X x, I i, D d, E e, N n, H h, Y y, W w, 
v v, J j, Q q. 
Materials Needed: Flash cards G g, U u, K k. 
11This is capital G. 11 (Use flash cards. ) 
"This is small g." (Use Flash cards.) 
11Th is is capital U. 11 (Use flash cards.) 
"This is small u. 11 (Use flash cards.) 
11 This is capital K. 11 (~se flash cards.) 
11This is small k. 11 (Use flash cards.) 
11 Tell me the name of each letter as I show you' the 
cards." 
(Teacher will flash all six cards several times and 
have the children respond with, "Capital U, small g, 11 
etc.) II 
Activity - TELEPHONE 
11 I am going to put some letters on the board. The 
first will be the name of our city. Tell me the letters 
in the name of our city. HOLYOKE. The next is the name 
of our state. Tell me the names of the letters in our 
state name. MASS., The next is the name of our countr.1. 
Tell me the names of the 1etters U S A. 11 
11We are going to make some telephone ca11s today on 
these toy telephones. If you need to use the name of 
our city, state, or country in your call will you please 
use the names of the letters." (Teacher may begin by 
being the operator and choose a child to be placing a 
call. Continue the game by having two children take 
turns at havlng a telephone conversation. ) Ex.: 
11Hello, this is M.D." 11He1lo M.B., where are you 
calling from? 11 "I'm calling from MASS. in the USA. 11 
Lesson 10. Friday, Week Two. 
Review all the 1ette~s of the alphabet. 
Materials Needed: ·Cha~t of letters in random order. 
11Who can tell me the names of these 1etters? 11 (Put 
M.D. on the board.) What does M.D. stand for? 11 
11Who can tell me the names of these letters?" (Put 
R.N. on the board.) 11What does R.N. stand for? 11 
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11 Today some of you will have a· turn to pretend you 
are an M.D. or R.N. Some of you are wearing glasses. 
Before you got your glasses you went to an M.D. to get 
your eyes examined. He.had a chart which he pointed to 
and you told him the things you saw. This chart has the 
letters which we hay,e learned on it. I am going to 
choose R.B. to be the M.D. He will choose someone to 
be his patient •. Then he will point to the letters on 
this chart. If you can tell him the names of the letters 
correctly, you will be the M.D. 11 (Call the boys M.D.'s 
and the girls R.N.'s.) Play.this game only as long as 
the children enjoy the activity. 
DIRECTIONS FOR SEATWORK 
Lesson 1: Draw lines from each letter on the left to 
one it ~atches on the right. 
Lesson 2: Draw a line joining the two matching letters 
in each blank. 
Lesson 3: Put a circle around each small (lower case) 
letter. 
Lesson 4: Put a circle around each letter that has the 
same name as the first letter in that row. 
Lesson 5: Copy the letters in each block. 
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Lesson 6: Cross out the letter that does not belong in 
0 each row. 
0 
Lesson 7: Put a circle around each letter in that row 
that has the same name as the letter at the 
top of the row. 
Lesson 8: Draw a line from each letter to the train ear 
that has the letter with the same name on it. 
Lesson 9: Put a circle around each pair of letters that 
has the same name. 
Lesson 10: Children and teacher compose letter to be 
written to Mother. Children copy the letter 
. 
from the board. See example. 
DRILL DEVICES. 
King of the Castle. One player is chosen to be the king 
and sits on a chair in front of the group. The chair is known 
It
! s his throne and the others wish to dethrone him and take his 
lace themselves. These other players hold alphabet cards and 
take turns showing them to the king and the group. The king 
reads all the letters. If he fails on any letter, the player 
olding that card becomes 11 King. 11 Then the other players 
continue the procedure to dethrone their new king. (Fossa) 
r·Know It •. The alphabet cards are placed on the table 
face dot'ITn. Child picks a card. 
---
If he can say its name he may 
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1
eep the card. If the child does not know the name of the 
1 etter he must place the card face upward near the pile. The 
rext player may then take it saying, n I know it. II The children 
ill take turns around the table till all the cards have been 
I rawn. The child having most cards is the winner. {Russell, 
[
rands en) 
Bo-Peep Game. The pupils playing this game have cards · 
rn Which is printed a letter of the alphabet. One card to each 
player. One pupil is Bo-Peep {girl) or Shepherd {boy). She 
I ~alks around the middle of the circle searching for her lost . heep. As she goes, she says the names of the letters on the ards of each pupil, thus finding her sheep. If she names the ~etter correctly, she conducts the pupil to a sheep~old in 
one corner of the play area. If she c~nnot name the letter, 
o-Peep becomes the lost sheep and her place is taken by the 
upil whose card she failed to say correctly. {Wyatt) 
. 
Word Circle. A large circle is drawn on the playing 
rrea. {Table or chairs may be used.) Players form a line and 
barch or walk around the circle, being careful not to step on 
the cards, until the teacher signals them to stop. Each pupil 
is given an opportunity to read the letter on the card in front 
~ of the spot where he has stopped. If he reads it correctly he 
may hold it until the game is over. Pupil who has the most 
cards at the end of the game is the winner. (Wyatt) 
,_ 
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Matching Flash Card Game. The flash cards are placed 
on the cnalkboard ledge. At a given signal the players go to 
the chalkboard ledge and see w.ho will be the first to match and 
say his letter correctly. (Wyatt) 
Pony Game. The ponies are children ~olding alphabet 
cards. They st.and in a circle. 0ne pupil without a card is 
11 ring-master 11 and stands in the center of the circle. He calls 
a child who steps up and tells his letter. If he can name it, 
he is allowed to trot around the circle back to his p~ace. If 
he c.annot read it, he goes directly back to his place. (Fossa) 
Hunt. The children ·are divided in half. Half of the 
children are given lower case letters and half are given 
capital letters. The object is for each pair to be matched by 
pupils holding them. The teacher gives the signal to begin 
matching by saying 11hunt." The pupils go around until they 
find their partners. (Fossa) 
Erase a Letter. Children are divided into two teams. 
T~ey stand in two lines so that they are all facing the board. 
~he teach.er writes the letters to be reviewed in columns on 
tbe board in different order. The game is played in the same 
m~nner as relay race. When the signal is given, the first 
child in each team walks to the board ~nd says the first letter 
in each column. If he does so, he is allowed to erase the 
• 
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• letter. He then goes to the end of the line and the second 
~ player on each team repeats the procedure. The team to read 
and erase all the letters first is the winning team. (Russell) 
0 
' \ 
Streetcar. The teacher of pupil teacher sits facing a 
semicircle of seated players. She holds a number of alphabet 
cards. One child who is called 11 the conductor" stands behind 
the first chair to the teaeher1 s left. The chairs represent 
the seats on a streetcar. The teacher flashes a card and the 
conductor tries to read it correctly before the person seated 
in the first chair does. If he says the letter correctly, he 
moves behind the second seat and these two pupils compete to 
name the next letter. If the seated pupil names the letter 
correctly before the conductor, then he may take the place of 
the conductor behind the next chair. (Dolch) 
Playing Fireman. The outline of a house is drawn with 
ladders aseending to two windows. Letters to be reviewed are 
printed on the rings of the ladder. Players are divided into 
two fire companies. Each member of the company must read the 
letters on the ladder correctly, thereby climbing the ladder 
and rescuing a person from the burning building. The team to 
read all the letters first is the winning team. (Fossa) 
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Age last birthday ......... years .......... months 
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School ......................................................................... . 
City ....................................... D"ate ............................... . 
chair 
baby 
dog 
nest 
a girl running 
a bird in a tree 
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Word Reo. Teat: A 
boy 
. 1 
bird 
tree 
bed 
4 
5 
door 
house 
7 
girl 
8 
king 
9 
fire 
10 
man 
11 
mother 
12 
,children 
13 
bread 
14 
[ 2] 
a white horse 
15 
a black horse 
16 
two big balls 
17 
three little balls 
18 
a bird's house 
19 
a house on a hill 
20 
a fatber bear 
21 
,a mother bear 
a mother 
making a bed 
22 
23 
a bird sleeping 
a bird flying 
over a tree 
some apples 
on a tree 
25 
26 
some apples 
on the ground 
27 
a boy with some 
bread and milk 
28 
[ 3] 
a boy playing 
in the rain 
29 
a girl running 
into a house 
a girl running 
up a hill 
a girl running 
down a hill 
some leaves 
on a tree 
some leaves 
under a tree 
a boy going 
for a walk 
30 
31 
32 
33 
34 
35 
a boy buying a 
can of corn 
36 
a father telling his 
little girl to come 
37 
a bird eating corn 
38 
a bird singing 
to her little ones 
39 
a girl giving her 
bird some water 
40 
[ 4] 
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